
Clayton State University Senate Minutes 

Faculty Senate Meeting Minutes 
Date:	September	22,	2025	

Time	Called	to	Order:	11:15	AM	

Location:	UC	260	

Presiding	Officer:	Michael	Lindsay,	Chair	

Senator Attendance 
Present:	

Arts	&	Sciences:	Antoinette	Miller,	Michael	Lindsay	(Chair),	Erica	Gannon,	David	Peña	
	
Business:	Stacey	Reynolds	(Vice-Chair),	Larry	Menter,	Anthony	Hannah	
	
Health:	Hae	Ryong	“Harry”	Chung,	Kimberly	Campbell,	Kendolyn	Smith	
	
STEM:	Ken	Nguyen,	David	Williams,	Caroline	Sheppard,	Vivian	Padin-Irizarry,	Steve	Burnett	
	
Library:	Adam	Kubik,	Erin	Nagel	

Absent:	

Arts	&	Sciences:	Eugene	Ngezem	

Business:	Kate	Cotter-Reilly	
	
Health:	Crystal	Marchant	

General Attendance 
Teams:	Arianne	Adams,	Latonia	Alexander,	Dennis	Attick,	Jennie	Bergen,	Marcia	Bouyea,	
Eric	Bridges,	Stephen	Burnett,	Kimberly	Campbell,	Lindsay	Chandler,	Xueyu	Cheng,	
Penelope	Cliff,	Elicia	Collins,	Deborah	Davis,	Mesa	Davis,	Deborah	Deckner,	Kitty	Deering,	
Martha	Fairley,	Elnora	Farmer,	Antoinette	France-Harris,	Michelle	Furlong,	Brian	Goldman,	
Christina	Grange,	Joie	Hain,	Feechi	Hall,	Anthony	Hannah,	Jonathan	Harris,	Charlie	Harris,	
Dwayne	Hooks,	Jeff	Jacobs,	Kimberly	Johnson,	Chizara	Jones,	Ebrahim	Khosravi,	Mary	Lamb,	
Marcia	Laurer,	Michael	Lindsay	(Chair),	Michael	Little,	Joshua	Meddaugh,	Paul	Melvin,	Larry	
Menter,	Keith	Miller,	Karrina	Moen,	David	Murray-Stoker,	Ken	Nguyen,	Fireflies.ai	
Notetaker,	Adel	Novin,	Vivian	Padin-Irizarry,	David	Pena,	Melanie	Poudevigne,	Stacey	
Reynolds	(Vice-Chair),	Shakyra	Rivers,	Board	Room,	Hae	Ryong,	Matthew	Sansbury,	



Caroline	Sheppard,	Lisa	Smiley,	Patricia	Smith,	Kendolyn	Smith,	LaTrika	Staples,	Terri	
Summers,	Ruben	Theetla,	Naquilla	Thomas,	Shontelle	Thrash,	Carol	White,	David	Williams,	
Tammy	Wilson	

In-Person:	Appended	to	minutes	

Note:	Names	of	those	in	Teams	and	attending	in-person	are	provided	in	both	areas	

Agenda 

1. Introduction of Senators 

• Roll call of Senators; attendance noted 

2. Approval of Minutes 
 

3. Minutes	from	the	September	08,	2025,	meeting	were	reviewed	and	approved	
unanimously.	

4. Remarks and Q&A – Dr. Georj Lewis, President (Via Provost Dr. Jill Drake) 
 

• Enrollment	
o Fall	enrollment	passed	goal	at	6,376;	new	target	is	6,400.	
o Dual	Enrollment	Extravaganza	October	25;	Open	House	November	8.	
o DE	students	cannot	use	Respondus	on	Chromebooks;	IT	in	discussions	with	

Henry	County;	Fayette	County	resolved.	

5. Remarks and Q&A – Dr. Jill Drake, Provost 
 

• USG	micro-credential	guide	released;	CSU	strategic	plan	includes	expanding	
offerings.	

• H-1B	Update:	Proclamation	(effective	9/21)	imposes	entry	restrictions;	advised	
faculty	to	cancel	travel	abroad.	

o https://www.whitehouse.gov/presidential-actions/2025/09/restriction-
on-entry-of-certain-nonimmigrant-workers/		

• RACs	Update:	RACs	renamed	Advisory	Groups;	meet	annually	plus	online;	will	form	
STEM	Council	and	other	groups.	

• Non-Standard	Faculty	Credentialing:	APC	and	FAC	asked	to	review	draft	policy	for	
clarity	and	compliance.	

• NISS	Update:	CSU	engaged	in	3-year	implementation	phase;	site	visit	Friday	focused	
on	advising;	Dr.	Walley-Jean	project	lead.	

• Administrative	Review:	Policy	updates	delayed	to	resolve	issues	including	DEI	
references;	aiming	for	October	1.	

• Academic	Complaint	Policy:	Under	review;	current	policy	only	covers	grade	appeals.	
APC	will	review	with	Academic	Affairs.	

https://www.whitehouse.gov/presidential-actions/2025/09/restriction-on-entry-of-certain-nonimmigrant-workers/
https://www.whitehouse.gov/presidential-actions/2025/09/restriction-on-entry-of-certain-nonimmigrant-workers/


o https://catalog.clayton.edu/student-handbook/other-student-
policies/student-complaint-policy/		

6. Questions 
 

• Antoinette:	Concerns	RAC	structure	dilutes	discipline	representation.	Dr.	Drake	
explained	advisory	structure	and	Faculty	Council	input.	

• David	Williams:	Concern	about	protecting	student/faculty	rights	in	complaint	
policies.	Dr.	Drake	emphasized	need	for	clear,	defensible	policies.	

• David	Peña:	Advised	faculty	on	travel	to	U.S.	territories	due	to	H-1B	restrictions.	

7. Student Affairs 
 

• Jeff	Jacobs	shared	Student	Affairs	calendar:	
• Senior	Day:	9/25,	11:00	a.m.–1:00	p.m.	
• Disability	Services	Faculty	Training:	9/26,	10:00–11:00	a.m.	on	Teams	
• Faculty/Staff	Day	at	Laker	Club	Football:	11/1,	1:00	p.m.,	Morrow	High	School	

Stadium	

8. IT and Security 
 

• Microsoft	ending	Windows	10	updates	October	14;	remaining	devices	must	be	
upgraded.	

• Cybersecurity	training	due	October	15.	Completion:	29%	faculty/staff,	28%	
students.	

9. Athletics 
 

• NCAA	Legislative	Proposal:	Extend	eligibility	to	5	years/10	semesters	(from	4	
years).	

• Potential	impact:	alters	student-athlete	progression.	

10. Advancement and External Affairs 
 

• Faculty/Staff	Fund	Drive	begins	9/30;	all	funds	accepted;	payroll	deduction	
available.	

• Spivey	Hall	season	35	launched.	
• Honors	College	fundraising	to	be	included	in	Fund	Drive.	

11. Good News and Campus Updates 
 

• Success	of	'Where	Forensics	Meets	the	Wild'	Summit	and	Gala.	
• Congratulations	to	Dean	Hooks	on	receiving	the	Gold	Valor	Award.	
• Drs.	Lewis	and	Drake	met	with	Library;	positive	feedback	received.	

https://catalog.clayton.edu/student-handbook/other-student-policies/student-complaint-policy/
https://catalog.clayton.edu/student-handbook/other-student-policies/student-complaint-policy/


12. Standing Committee Reports 
 

• University	Curriculum	Committee	–		
o No	report.	UCC	dates	available	on	website.	

• Academic	Policy	Committee	–		
o Reviewed	Posthumous	Degree	Policy;	Dima	Chair,	Victoria	Foster	VC;	Dr.	

Walley-Jean	needs	to	be	added	to	emails	as	ex-officio.	
• Faculty	Affairs	Committee	–		

o Met	9/15;	elections	completed;	meeting	biweekly	on	non-Senate	Mondays.	
• Student	Affairs	Committee	–		

o Met	9/15;	planning	lactation	space;	developing	advocacy	group	for	academic	
conduct	hearings;	engaging	SGA;	next	meeting	10/13.	

• RAC	-	Stacy	Reynolds	–		
o Reported	next	RAC	meeting	in	November;	CSU	well-informed	on	merit	pay.	

13. Guest Presentations 
 

• Ceimone	Henderson-Strickland	–	Grant	Writing	Proposal	Language	
o Federal	agencies	(NSF,	NEH,	DOE)	disallow	DEI-based	projects;	CSU	lost	PBI	

grant	over	DEI	references.	
o Faculty	encouraged	to	reframe	language;	foundation	grants	may	still	allow	

DEI	but	risk	conflict	with	federal	rules.	
o No	written	playbook	due	to	rapid	changes;	individualized	guidance	offered.	
o Discussion	included	impact	on	PBI/MSI	designations,	scholarship	framing,	

and	external	grant	compliance.	
• Karrina	Moen	–	Center	for	Academic	Success	(CAS)	

o Presented	LochNet	platform	and	new	post	on	four	faculty	engagement	
options:	class	visits,	referrals,	Study	Jam	volunteering,	Early	Alert.	

o Encouraged	faculty	to	commit	to	at	least	one	partnership	action.	
• Sam	Maddox	–	Disability	Services	101	for	Faculty	

o Training	scheduled	9/26;	Jeff	Jacobs	previously	shared	information	and	QR	
code	link.	

14. Student Government Association 
 

• Amiah	Pierre,	SGA	President	–	Remarks	tabled	(not	present).	

Action Items 
 

• Ashley	Washington	–	Work	with	K12	IT	on	Respondus	Chromebook	access	
• David	Peña	–	Distribute	microcredential	guide	and	RAC	restructuring	materials	
• APC	&	FAC	–	Review	non-standard	credentialing	and	academic	complaint	policies	
• Dr.	Rajan	–	Coordinate	NISS	site	visit	and	advising	meetings	
• Dr.	Drake	–	Revise	administrative	review	timeline;	circulate	updated	policies	



• Jeff	Jacobs	–	Provide	Teams	link	for	Disability	Services	workshop;	organize	
Faculty/Staff	Day	

• ITS	–	Complete	Windows	10	device	updates	by	October	14;	ensure	cybersecurity	
training	completion	by	October	15	

• Michael	Little	–	Disseminate	Faculty/Staff	Fund	Drive	information,	coordinate	
alumni	engagement	

• FAC	Co-Chairs	–	Continue	biweekly	meetings;	provide	updates	
• Student	Affairs	Committee	–	Develop	advocacy	group;	next	meeting	10/13	
• Karrina	Moen	–	Promote	CAS	faculty	partnership	opportunities	
• Disability	Services	–	Share	flyer	for	inclusive	teaching	workshops	and	one-on-one	

coaching	

	

Adjournment 
Time	Adjourned:	12:51	PM	

Minutes	Prepared	by:	David	Peña	-	Secretary	





Last revision: 06/09/2025 0 
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Overview 
 
The concept of “microcreden5al” is not en5rely new to higher educa5on. With the advent of 
Massively Open Online Courses (MOOCs) in the early 2000s, the no5on of short-term 
creden5als that concentrated on specific skills or knowledge areas began. Most MOOCs were 
free; for a fee, the learner could choose to have their work assessed for verifiable creden5als. 
The rebranding of MOOCs to include badges, nanodegrees, digital creden5als, alterna5ve 
creden5als, etc., has occurred over the years (Brown et al., 2021). However, the underlying 
premise of allowing a person to obtain a short-term creden5al to close a knowledge gap or 
enhance career skills remains the same. During the COVID-19 pandemic, many workers used 
their 5me at home to improve their knowledge of current job-related skills or gain a new skill to 
make a career change. Coming out of the pandemic, we have seen a shiY in the percep5on of 
the value of a 4-year degree. This change in percep5on, coupled with enrollment challenges, 
has catalyzed higher educa5on ins5tu5ons to rethink how they package and promote exis5ng 
degree op5ons (Matkin, 2018; McGreal & Olcod, 2022).  
 
A review of the literature uncovered two different types of microcreden5als: 1) Non-credit 
professional development creden5als such as badges or comple5on cer5fica5ons, and 2) For-
credit creden5als that can be obtained by those already possessing a degree, exis5ng students 
who want to augment their skillset for a specific career, or members of the exis5ng workforce 
for whom a creden5al would lead to career advancement. These for-credit creden5als could 
stand alone or, when packaged together, could lead to the adainment of a degree (Brown et al., 
2021; McGreal & Olcod, 2022; Perea, 2020; AshcroY et al., 2021). Several ins5tu5ons across the 
United States have begun re-packaging their tradi5onal degrees into smaller microcreden5als to 
respond to changing demands from industry and prospec5ve students and to meet workforce 
needs in high-demand career areas (Appendix A: Resources from Other U.S. Ins5tu5ons and 
Systems).  
 
Poten0al Benefits 
 
Career Opportuni5es and Advancement 
A 2023 study of employers in industries including financial services, health care, logis5cs, 
entertainment, informa5on technology, and others conducted by Collegis Educa5on and The 
Online and Professional Educa5on Associa5on (UPCEA) on the use and acceptance of 
microcreden5als indicated that “95% of employers were familiar with microcreden5als” 
(Collegis Educa5on, 2023). Further, “Among the leaders surveyed from over 500 organiza5ons, 
76 percent said pursuing microcreden5als demonstrates an employee’s willingness to develop 
their skills, 63 percent said it shows ini5a5ve, and 60 percent said it is an easy way to 
communicate employee competencies and skills. Eighty percent of respondents said that 
stackable creden5als leading to a degree enhanced their appeal” (Greenberg, 2023). Similarly, a 
survey from Coursera in 2021 indicated that “89% of students in the survey agreed or strongly 
agreed that earning an entry-level professional cer5ficate or microcreden5al will help them 
stand out to employers and secure jobs when they graduate. For their part, 92% of employers 



 
 

5 

agreed or strongly agreed that a professional cer5ficate strengthens a candidate's job 
applica5on, and on average, employers were 76% more likely to hire a candidate who had 
earned an industry microcreden5al” (Kelly, 2022). 
 
Impact on Recruitment, Reten5on, and Progression 
A review of literature related to student recruitment found that if students saw a clear pathway 
to relevant job-related knowledge and skills, they were more likely to enroll in a microcreden5al 
(AshcroY et al., 2021). Further, the flexibility of stacking several creden5als into a degree 
program made prospec5ve students more likely to con5nue and obtain a 2- or 4-year degree. 
Consistently, the literature reflects that learners are more likely to con5nue when they see 
mul5ple, manageable milestones on their path to careers (Everhart et al., 2016). 
 
Pedagogical and instruc5onal design theories have proven that relevance is the key to helping 
students remain mo5vated to learn and progress toward a degree. As part of the 
microcreden5al design, the more the competencies are connected to employable knowledge 
and skills, the more likely a student will progress toward the creden5al. The literature reinforces 
this no5on and suggests that favorable comple5on rates among students exist when creden5als 
and competencies are mapped to the content or courses required for the creden5al (Fain, 
2016). It is important to note that microcreden5als differ from competency-based instruc5on in 
that with microcreden5als, courses and assessment policies remain in their current format, 
inten5onal connec5ons of competencies are mapped, and tracking of student adainment of the 
competencies is in the form of level of achievement. In addi5on, “by showing learners what 
their career journey might look like and how they might successfully develop the knowledge, 
skills, and the creden5als for it, colleges can increase the rates of learner reten5on and learner 
engagement…” (Parks & Parrish, 2017). In their research focused on stackable creden5als within 
the health professions, Giani and Fox found that “many students who completed short or very 
short programmes went on to earn longer creden5als or maintained their enrollment” (Giani & 
Fox, 2017). 
 
Poten5al Impact on Georgia 
Data from the 2022 American Community Survey 1-year es5mates indicate that among those 
adults in Georgia aged 25 and over, 27% have a high school diploma or equivalent, 19.1% have 
some college, and 8.7% have an associate degree. The same data indicates that Georgia had an 
es5mated 60.6% employment rate and 7.3% military veterans. The USG Career-Focused 
Microcreden5al would allow each of these groups to achieve a college creden5al, and, in some 
cases, their exis5ng experience could be assessed as prior learning and applied toward the 
creden5al. In addi5on, students at ins5tu5ons with approved interdisciplinary studies degrees 
at the associate’s, bachelor’s, and master’s levels could design a degree that best meets their 
career goals by stacking relevant creden5als. If offered as cer5ficates, Pell eligibility could be 
maintained by students if the cer5ficates met the federal gainful employment requirements. 
Finally, these creden5als would respond to Governor Kemp’s request to sustain and grow 
Georgia's current workforce and support the economic compe55veness and community impact 
goals in the USG Strategic Plan 2029.  
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Defini0ons 
 
Badge: A creden5al that indicates student achievement of specific skills or competencies gained 
through cer5fied learning experiences, workshops, or programs. Digital badges can be awarded, 
verified, and displayed online. If offered for credit, badges are under nine credit hours and are 
not eligible for Federal Financial Aid if not embedded within an exis5ng degree program. 
 
Cer5ficate: A creden5al that indicates the comple5on of a cohesive curriculum that is more 
coursework than a badge but less coursework than a degree program.  

 
Cer5fica5on: A creden5al that indicates mastery of knowledge, skills, and abili5es of 
competencies iden5fied by a recognized en5ty such as a licensing body, disciplinary 
organiza5on, or industry. Cer5fica5ons usually contain a cluster of competencies that lead to an 
industry-awarded cer5fica5on. 
 
Competency: A clearly defined and measurable knowledge or skill obtained through instruc5on, 
resul5ng in a creden5al. If competencies are not included in an approved Competency-Based 
Educa5on program, they should be viewed similarly to student learning outcomes and aligned 
with content. 
 
Degree: A recognized and approved creden5al that consists of a defined curriculum and results 
in a diploma at the associate level or higher. 
 
Level of Achievement: A designated level that indicates acceptable competency adainment.  
 
Stackable Creden5al: A por5on of a sequence of credit-bearing or non-credit-bearing 
creden5als that can be achieved over 5me and lead to a degree. Non-credit-bearing creden5als 
can be ar5culated to degree programs or assessed as prior knowledge through ins5tu5onal 
processes if the student decides to pursue a degree.  
 
Standalone Creden5al: A credit-bearing or non-credit-bearing creden5al designed to meet a 
specific knowledge or skill area associated with a high workforce demand or one developed in 
partnership with industry to meet an exis5ng need. Non-credit-bearing standalone creden5als 
can be ar5culated to degree programs and assessed as prior knowledge if the student decides 
to pursue a degree. 
 
Types of Career-Focused Microcreden0als 
 
Career-focused microcreden5als can effec5vely prepare more Georgians for career 
opportuni5es and advancement while helping ins5tu5ons increase enrollment by aligning high-
demand workforce areas with exis5ng curricula. Microcreden5als may be offered as part of 
con5nuing and professional educa5on or as credit-bearing clusters of courses. Designed in one 
of two formats—(1) non-credit professional development leading to badges, cer5ficates, and 
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industry-sponsored cer5fica5ons, or (2) credit-bearing badges, cer5ficates, and USG Nexus 
degrees—these creden5als would enable students to pursue programs that align with their 
personal and career goals (Appendix B: Student Op5ons for Creden5als). Regardless of the 
chosen op5on, assignments and coursework should be connected to competencies to ensure 
that student achievement of competencies is tracked and can be verified for creden5al 
awarding.  
 
Classifica5on of Career-Focused Microcreden5als 
As men5oned above, career-focused microcreden5als can be categorized as badges, industry 
cer5fica5ons, or cer5ficates. The mo5va5on for crea5ng the creden5al should inform the 
decision about the type of creden5al offered. The table below can serve as a reference for 
making the best choice based on workforce demand, industry needs, and student 
demographics. 
 

 Badge Cer5fica5on Cer5ficate 
Creden5al Op5on    

• For Credit X  X 
• Professional Educa5on X X  

Student Type    
• High School Graduates X X X 
• Exis5ng Workers X X X 
• Some College/No Degree X X X 
• College Graduates X X X 

Reason for Creden5al    
• Employer Requested Training X X X 
• Workforce Demand in Service Area X  X 
• Instruc5on toward Industry Sponsored 

Creden5al 
 X  

 
Professional Educa5on Badges and Cer5fica5ons  
Professional educa5on opportuni5es are part of the core mission of all USG sectors. 
Microcreden5als in this category usually fulfill a need iden5fied by an employer. However, if 
your ins5tu5onal service area has many returning adult students with some college and no 
degree or degree-holding students seeking career advancement, offering a professional 
educa5on creden5al might give those individuals an easier transi5on back to college. 
Professional educa5on can provide a pathway to a credit-bearing cer5ficate if the creden5al is 
designed with an academic department. Students can complete a professional educa5on 
course, request a prior learning review to obtain credit for the equivalent course, and con5nue 
pursuing a for-credit microcreden5al. 
 



 
 

8 

Credit-Bearing Badges and Cer5ficates 
Credit-bearing badges and cer5ficates can all be standalone and offered to students as 
individual opportuni5es. However, when several related microcreden5als are offered, students 
can stack these cer5ficates to obtain enough credits for an associate’s, bachelor’s, or master’s 
degree. 
 
Standalone Microcreden/als 
The stand-alone badge or cer5ficate would be the best op5on for poten5al students who are 
not yet ready to commit to a degree, already possess one, or seek career advancement. Badges 
focused on specific high-demand job-related competencies could be an op5on for non-degree 
students or students who are already enrolled in a degree program and want to increase their 
skills in a par5cular area. Undergraduate versions of these creden5als could be developed as 
cer5ficates of less than one year (CER0) or at least one year but less than two (CER1). Core 
classes could be part of the coursework and could be included if the Core course content aligns 
with workforce-related competencies for the creden5al. Post-baccalaureate cer5ficates of 
CERG, CERM, or CERP could be developed if the job demands more advanced knowledge, skills, 
and abili5es. Ins5tu5ons should follow the USG Cer5ficate Guidelines in Sec5on 2.3.1.2 of the 
Academic and Student Affairs Handbook when designing these creden5als. 
 
Stackable Microcreden/als 
If mul5ple creden5als are offered at your ins5tu5on, these stand-alone creden5als could be 
stacked to meet the credit requirements for a degree (Appendix C: Stacking Op5ons for 
Creden5als). When providing this op5on for students, Core IMPACTS requirements at the 
associate and baccalaureate levels will s5ll need to be met. Offering badges for comple5ng the 
career competencies aligned with each IMPACTS domain can assist students in mee5ng these 
requirements. 
 
Regardless of the creden5al type, ins5tu5ons should review BOR, USG, and ins5tu5onal policies 
and procedures related to admissions requirements, prior learning credit, transfer credit 
acceptance, and accredita5on repor5ng requirements if the creden5al is credit-bearing. 
Cer5ficates could also be eligible for financial aid if gainful employment regula5ons are met and 
students are enrolled in the required credits per semester. If a cer5ficate is used to award the 
credit-bearing creden5al, financial aid directors should be involved in determining whether the 
creden5al is eligible for federal financial aid.  
 
Framework for Developing USG Career-Focused Microcreden0als 
 
The design and development of career-focused microcreden5als require a different approach 
than the one frequently used when designing courses and programs. These creden5als rely 
heavily on aligning competencies in specific workforce-related areas with content delivery. The 
process combines some principles of competency-based educa5on and backward design 
elements similar to those used in accredited fields requiring specific curricular outcomes. A vital 
step in the development process is inten5onally connec5ng specific workforce competencies 
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with content and thresholds for successful comple5on. The framework in this sec5on guides the 
design, development, and implementa5on of microcreden5als. While the process can be 
applied to con5nuing and professional educa5on creden5als, the remainder of this document 
will focus on developing credit-bearing micro-creden5als. (Appendix D: Ins5tu5onal 
Development Framework).  
 
Analyzing the Need 
The first step in any curriculum design and development process is analysis. In this phase, 
ins5tu5ons should examine workforce demand in their service areas, the job skills and training 
required by industries and employers, and prospec5ve student demographics.  
 
Analyzing Workforce Demand 
Two versions of the Mapping Employment Demand with Local Ins5tu5ons (MEDLI) tool 
(statewide and by service area) are available to analyze workforce demand. MEDLI combines 
informa5on from the Georgia Department of Labor and the Unified High Demand Career List 
(Georgia Workforce Development Board, 2024) with a crosswalk of Classifica5on of Instruc5onal 
Program (CIP) codes to Standard Occupa5onal Classifica5on (SOC) codes. Using either the 
statewide tool or the Local Workforce Development Area (LWDA) tool, ins5tu5ons can examine 
high-demand job areas, the associated educa5onal requirements, and the expected salary 
informa5on for workers. Each job area is displayed with its SOC code and a list of related 
instruc5onal program codes. Addi5onally, the MEDLI tool for LWDA includes an Ins5tu5onal 
Service Area (ISA) feature that quickly provides ins5tu5ons with a list of Local Workforce 
Development Areas (LWDA), Metro/Non-Metro Employment Service Areas, and Georgia 
coun5es within a 50-mile radius of the main campus. 
  
Addi5onal workforce-related data can be obtained from the Georgia Labor Market Explorer 
website, the Carl Vinson Ins5tute of Government’s Qlik site, and Chmura’s JobsEQ or Lightcast 
databases. The Georgia Labor Marker Explorer website enables access to local area profiles, 
including industries, popula5on projec5ons, and top employment areas, for a quick snapshot of 
Georgia's various coun5es and workforce zones. Using Qlik, ins5tu5ons can access GA County 
Labor Data for more detailed informa5on about occupa5ons, typical educa5on, projected 
employment, and Standard Occupa5onal Classifica5on (SOC) Codes. JobsEQ or Lightcast are also 
valuable resources during this stage. The customizable reports in these databases can provide 
informa5on on industries, educa5on requirements, and occupa5on gaps within an ins5tu5onal 
service area or the state of Georgia. If your ins5tu5on cannot access JobsEQ, you can submit a 
request for assistance obtaining reports.  
 
Connec/ng with Industry Partners 
Local industries and employers are vital in iden5fying job-related training needs within your 
service area. Building a partnership with local businesses, industries, and military installa5ons 
allows you to tailor your creden5als to meet the specific demand for their employees' career 
advancement. To stay aligned with workforce needs, crea5ng an advisory board with these 
partners would be advantageous to guide the process. Furthermore, partner engagement in the 

https://www.usg.edu/academic_programs/new_program_review
https://explorer.gdol.ga.gov/vosnet/gsipub/documentview.aspx?enc=yHnDkI8i2yGgecg3TaPX7D0Szui7MGEAvtpqnPc0pKk=
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=http://dataviz.usg.edu/&ved=2ahUKEwj58duKy4OIAxWd48kDHW6pGS4QFnoECBQQAQ&usg=AOvVaw2MgKAV0Jk3In4NLV2zg9Pg
https://jobseq.eqsuite.com/Account/Login?ReturnUrl=%2f
https://lightcast.io/
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development process might lead to endorsements of the creden5al or funding opportuni5es for 
employees to enroll in the creden5al.  
 
Prospec/ve Student Analysis 
Ins5tu5ons should carefully analyze the intended audience for the creden5al to adract poten5al 
students, considering that interest may also come from outside that intended group.  When 
considering prospec5ve students, it is essen5al to remember that they could be recent high 
school graduates, individuals with some college but no degree, workforce members needing 
addi5onal training for advancement, current or former military members, or individuals looking 
to change their careers. While each of these groups seeks to obtain the knowledge and skills 
necessary for a job, their variety of backgrounds and experience means that ins5tu5ons should 
consider the acceptance of prior learning experiences when recrui5ng these students. In 
addi5on, courses should be offered using various delivery methods and during 5mes convenient 
to the intended audience. 
 
Design and Development 
The design and development phase begins by iden5fying high-demand creden5al focus areas 
that align with ins5tu5onal strengths and workforce needs. Once an area is selected, the 
process proceeds by following the standard steps for curricular development. The only 
difference is that the competencies will replace student learning outcomes when aligning 
content, assignments, assessments, and courses. 
 
Selec/ng Creden/al Focus Area 
AYer analyzing the data on workforce needs, the next stage is to use the top demand areas to 
select the general creden5al focus area and possible sub-areas that best align employment 
demand with the ins5tu5on's strengths, exper5se, and ability to deliver the creden5als. These 
focus areas should be related to the CIP code found when analyzing workforce demand. CIP 
Codes are required for all degrees, majors, cer5ficates, and courses. 
 
Defining Competencies 
Once you define the career area of focus, a clearly defined set of competencies is essen5al for 
developing career-focused microcreden5als. Competencies will serve as a guide to iden5fying 
thema5c areas for the creden5als, assist with iden5fying content, and provide a roadmap to 
show prospec5ve students how the creden5al aligns with growth areas within their present or 
future careers. However, it is important to note that this guidance does not imply a design of 
competency-based educa5on. Instead, competencies should be viewed as student learning 
outcomes at the course level and, as discussed in a later sec5on, aligned with the content that 
comprises the courses taught as part of the creden5al.  
 
Competencies can be iden5fied using various sources. The U.S. Department of 
Labor/Employment and Training Administra5on Occupa5on Informa5on Network (O*NET), AI-
supported queries, employers, alumni, military installa5ons, and professional organiza5ons can 
all provide valuable informa5on. If you begin with O*NET, u5lize the SOC codes obtained from 

https://www.onetonline.org/
https://www.onetonline.org/
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MEDLI and search O*NET to iden5fy an ini5al list of job-specific knowledge, skills, and abili5es 
(KSAs) for each occupa5on, as well as any addi5onal training, licenses, or creden5als required in 
Georgia for that job category. KSAs in O*NET are arranged from the most general to the most 
specific. The ini5al view typically presents the broadest KSAs, making it crucial to display all of 
them for a complete list. AI-supported queries focusing on the ques5ons below can produce a 
list of competencies related to high-demand areas, enhancing the preliminary list found in 
O*NET. As with any AI query, reviewing the AI-generated list for accuracy is important. 
 

• What would an employee need to know to work in the job area? 
• What would an employee need to know how to do to perform the tasks associated with 

the job?  
• Are any specific abili5es needed for the job?  

 
Once you have developed the ini5al list of KSAs, confirm it with your advisory board, industry 
partners, or employers. Interviews and focus groups are the most common verifica5on methods 
when engaging with individuals and businesses. The process should start by asking the same 
ques5ons in the AI query. These interviews aim to evaluate the iden5fied competencies for 
accuracy or to uncover missing items from the list. Addi5onally, asking the same ques5ons can 
help you discover further knowledge, skills, and abili5es needed for the specified career area.  
 
Iden/fying Creden/al Clusters 
AYer verifying the competencies, the next step is categorizing them into themes to enhance 
your creden5al offerings. While all creden5als can stand alone, individual creden5als that focus 
on a specific area are generally developed when there are few competencies related to the job 
area, when an employer or industry iden5fies a par5cular training need, or if there is significant 
workforce demand for specializa5on within your service area. If several competencies are 
related to a job area and the workforce demand analysis indicates a need for workers with 
various levels of knowledge, skills, and abili5es, select themes organized by complexity level 
using Introduc5on, Intermediate, and Advanced categories. If different levels of complexity are 
warranted, the mul5ple creden5als created could incen5vize students to return for addi5onal 
microcreden5als and stack them toward a degree. 
 
Mapping Competencies to Content 
This design stage involves mapping competencies to content rather than courses. If related 
courses already exist at the ins5tu5on, review their content and map it to the competencies to 
assess coverage and iden5fy gaps. For stand-alone creden5als, the content aligns with the level 
required for the job. If your creden5al cluster indicates the need for increasing complexity, the 
content should progress from introductory to advanced levels. For example, at the 
undergraduate level, the introductory creden5al might include material from 1000-2000 level 
classes, the intermediate from 2000-3000 level classes, and the advanced from 3000-4000 level 
classes. Once the mapping is complete, assess coverage and determine whether exis5ng 
courses can be u5lized or if new courses need to be developed. Remember, because schools 
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within the USG are not authorized for competency-based educa5on, each microcreden5al 
should include courses that will be recorded on a student’s transcript.  
 
Aligning Instruc/on and Competencies 
Once the alignment of content and competencies is complete and the courses have been 
selected or designed, proceed with the usual process of choosing methods of instruc5on, 
assignments, and student assessment measures. Similar to courses with learning outcomes, 
each method should align with the type of competency being addressed. For instance, if the 
creden5al is primarily skill-based, the instruc5on and assignments should enable students to 
prac5ce and work towards mastering the skill. An example of this within an Introduc5on to Data 
Administra5on creden5al might include:  
 

• Competency: Set up and build an SQL database. 
• Instruc0on: Use a scaffolded approach to show students how to install and set up an 

SQL database.  
• Assignment: Use a problem-based approach and give students a scenario where an SQL 

database would be needed. 
 
Iden/fying Levels of Achievement for Assessment 
The final stage in design and development involves establishing the acceptable level of 
achievement necessary to master each competency or the required performance level for the 
job. At this point, it is advisable to engage industry partners or advisory boards to help 
determine the appropriate level of achievement for each competency. A strategic approach is to 
create a table mapping competencies, content or courses, assignments, and achievement levels. 
This table can be integrated into the Brightspace (D2L) Competency Tool to automa5cally assess 
student adainment of creden5al competencies and generate reports to monitor students’ 
progress toward creden5al adainment. 
 
Implementa5on 
Once the creden5al is developed and ready for implementa5on, it is essen5al to consider 
delivery methods that align with the provided content and the poten5al student popula5on. 
Ques5ons to consider include the following: 
 

• Does the creden5al content lend itself to online, hybrid, or face-to-face offerings? 
• If the creden5al is offered face-to-face, should the classes be scheduled outside the 

standard 8 – 5, Monday through Friday class mee5ng 5mes? 
• Does the course content allow delivery in fewer than 15 weeks (e.g., 5 weeks, 8 weeks, 

etc.)? 
 
Evalua5on 
As with any academic program, it is crucial to have a plan for evalua5ng the effec5veness of the 
creden5al. Since microcreden5als are closely associated with high-demand careers—some of 
which may change frequently—it is also vital to develop a plan for regularly reviewing the 
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competencies and content to ensure that the creden5al meets the needs of employers and 
poten5al students. 
 
Addi0onal Areas to Consider 
 
Regardless of the type of creden5al developed, policies and guidelines must s5ll be considered 
before offering. Some of the areas of considera5on are outlined below. Appendix E includes a 
comprehensive list of related USG policies.  
 
Admissions Requirements 
Admissions requirements for Career-Focused Microcreden5als should follow policies and 
procedures outlined in the Board of Regents Policy Manual, the USG Academic and Student 
Affairs Handbook, and any addi5onal ins5tu5onal policies.  
 
Financial Aid and Gainful Employment Repor5ng 
Any creden5al developed as a cer5ficate program will require paperwork to be submided to the 
U.S. Department of Educa5on to assess financial aid eligibility and gainful employment 
repor5ng requirements. Financial aid officers at each ins5tu5on should par5cipate in the 
development process to ensure adherence to guidelines and submission of necessary 
paperwork. For more informa5on about financial aid eligibility, please contact Tracy Ireland, 
Associate Vice Chancellor for Student Affairs and Services, at the University System Office. 
 
USG Approval Process 
Career-focused microcreden5als require University System Office (USO) review and approval, 
just as exis5ng cer5ficates do.  Ins5tu5ons must submit requests to create, modify, deac5vate, 
or terminate these creden5als via Smartsheet.  The review and approval process typically takes 
up to one month.  Once approved, these creden5als will be added to the list of authorized 
programs an ins5tu5on can offer in the DMA.  No student can enroll in or be awarded a 
microcreden5al unless it is on the ins5tu5on’s list of authorized programs.  (Note: Embedded 
badges and cer5ficates are not considered microcreden5als since they do not result in separate 
creden5als awarded on a transcript.) 
 
The following guidelines are provided to assist ins5tu5ons with developing badges or 
cer5ficate-based creden5als. 

• Creden5als proposed and offered by an ins5tu5on should be consistent with the mission 
of the ins5tu5on. 

• Creden5als shall be consistent with degree programs offered by the ins5tu5on. 
• Creden5als should be within an area of high workforce demand or developed in 

partnership with industry to meet an exis5ng need.  
• Creden5als offered as cer5ficates should be nine or more semester credit hours but 59 

semester credit hours at most. 
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• Creden5als require that students meet the ins5tu5on's admission requirements and that 
the courses offered be at the ins5tu5on's approved level (e.g., a two-year ins5tu5on 
may not award a graduate cer5ficate). 

 
Coding Creden5als 
A coding scheme is being developed for career-focused microcreden5als, designed as badges or 
cer5ficates. The scheme will track the number of programs, student reten5on, progression, and 
comple5on. Further informa5on on the coding of these creden5als will be forthcoming. 
 
Awarding of Creden5als 
The awarding of Career-Focused Microcreden5als will vary based on the type (badge, 
cer5fica5on, cer5ficate) and whether the creden5al is credit-bearing. If you create a badge or 
cer5fica5on, your ins5tu5on should establish mechanisms to track student comple5on of 
requirements and confer the creden5als. If you develop for-credit cer5ficates, you should 
adhere to the exis5ng process for awarding standalone cer5ficates. In either scenario, a digital 
system that awards and describes the creden5als and competencies would allow students to 
display their achievements on playorms such as LinkedIn.   
 
Accredita5on Considera5ons 
Ins5tu5ons designing Career-Focused Microcreden5als should consult with their ins5tu5onal 
accreditor about repor5ng requirements for new programs and non-degree creden5als to 
determine if no5fica5on or approval is needed before implementa5on. 
 
Summary 
 
This implementa5on guide has been created to help ins5tu5ons analyze, design, and develop 
career-focused microcreden5als that align with high-demand career fields and workforce needs. 
While these creden5als can be created as non-credit-bearing professional educa5on or offered 
as credit-bearing badges or cer5ficates, the crucial part of the process is aligning workforce-
based competencies with high-demand areas. Ins5tu5ons interested in developing 
microcreden5als and seeking addi5onal informa5on should contact Jill Lane, Associate Vice 
Chancellor for High Demand Careers.  
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Appendix A: Resources from Other U.S. Ins5tu5ons and Systems 

 
• Commonwealth of Learning: Designing and Implemen5ng Micro-Creden5als: A Guide for 

Prac55oners 
• Digital Creden5als Consor5um: Knowledge Base 
• eCampus Ontario: Microcreden5als Toolkit 
• Georgia State University: GSU’s Microcreden5al Ini5a5ve 
• Georgia Tech: Microcreden5als & Digital Creden5als 
• Indiana University East: Micro-Creden5als 
• Kennesaw State University: Micro-Creden5als 
• Oregon State University: Microcreden5als 
• State University of New York: Building a Quality Microcreden5als Program 
• State University of New York: Microcreden5als Informa5on Site 
• University of Wisconsin – Milwaukee: Microcreden5als Policy and Toolkit 
• University of Central Oklahoma: Micro-Creden5als 
• University of Nebraska Omaha: Skills, Badges, and Microcreden5als 
• University of Colorado Boulder: Microcreden5als 
• The University of Texas System: Integra5ng Microcreden5als into Undergraduate 

Experiences 
• Wichita State University: Undergraduate Alterna5ve Pathways 

 
  

https://oasis.col.org/items/e2d0be25-cbbb-441f-b431-42f74f715532/full
https://oasis.col.org/items/e2d0be25-cbbb-441f-b431-42f74f715532/full
https://wiki.dcconsortium.org/
https://ecampusontario.pressbooks.pub/microcredentialtoolkit/
https://news.gsu.edu/2024/11/14/gsus-microcredential-initiative-elevating-skills-and-credentials-for-learner-success/
https://c21u.gatech.edu/microcredentials-digital-credentials
https://east.iu.edu/academic-affairs/microcredentials/index.html
https://www.kennesaw.edu/curriculum-instruction-assessment/micro-credentials/index.php
https://apa.oregonstate.edu/microcredentials
https://www.suny.edu/microcredentials/build-a-program/
https://www.suny.edu/microcredentials/
https://uwm.edu/academicaffairs/current_projects/microcredentials/
https://www.uco.edu/academics/microcredentials/
https://www.unomaha.edu/online-at-uno/skills-badges-microcredentials/index.php
https://www.colorado.edu/center/teaching-learning/programs/micro-credentials
https://www.utsystem.edu/sites/default/files/sites/microcredentials/integrating-microcredentials-web.pdf
https://www.utsystem.edu/sites/default/files/sites/microcredentials/integrating-microcredentials-web.pdf
https://www.wichita.edu/academics/academic_affairs/PVPAARForms/UgradAlternativeCredentialGuidelines.php
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Appendix B: Student Op5ons for Career-Focused Microcreden5als 
 
Below are several scenarios that could assist students in choosing the correct type of Career-
Focused Microcreden5al.  
 
Scenario 1: Career-Focused Professional Development Microcreden/al 
Student 1 is already working and may or may not have a college degree. They are not interested 
in college credit; they only require a creden5al for career advancement, which could be 
obtained through con5nuing educa5on.  
 
Scenario 2: Stand-alone Career-Focused Microcreden/al 
Student 2 is working and has lidle to no college credit from previous enrollment at an ins5tu5on 
of higher educa5on. They can opt for a Pre-Baccalaureate Career-Focused Cer5ficate that lasts 
less than one year (CER0) or more than one year (CER1). 
 
Scenario 3: Stand-along Career-Focused Microcreden5al (prior military training/experience) 
 
Student 3 has been in the US Air Force and completed military coursework in pilot 
qualifica5on/reclassifica5on, which carries an ACE recommenda5on of the following credits: 3 
hours in advanced aircraY systems, 6 hours in jet equivalency training, 3 hours in crew resource 
management, and 3 hours in strategic planning. These prior learning credits may be applied 
toward one or more stand-alone cer5ficates, depending on the program selected.   
 
Scenario 4: Stackable Career-Focused Microcreden/al (non-applied science or allied health) 
Student 4 has lidle to no college credit from previous adendance at an ins5tu5on of higher 
educa5on and may wish to pursue a degree. They could choose a Pre-Baccalaureate Career-
Focused Cer5ficate of less than one year (CER0) or more than one year (CER1), stacking these 
cer5ficates un5l they accumulate 60 credit hours for an associate degree or 120 credit hours for 
a bachelor’s degree. The credits would include transfer credit, prior learning, core courses, and 
disciplinary coursework. 
 
Scenario 5: Stackable Career-Focused Microcreden/al (applied science or allied health) 
Student 5 has some or no college credit from previously adending an ins5tu5on of higher 
educa5on and may want to pursue an Associate of Applied Science or a Bachelor of Applied 
Science degree. They can choose a Pre-Baccalaureate Career-Focused Cer5ficate of under one 
year (CER0) or over one year (CER1) and then stack those cer5ficates un5l they earn the 60 
hours required for the AAS or the 120 hours needed for the BAS. Credits in each program would 
include a combina5on of transfer credit, prior learning, core courses, and discipline-specific 
coursework. 
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Scenario 6: Stand-alone Graduate-Level Career-Focused Microcreden/al 
Student 5 holds a bachelor’s degree and seeks a graduate-level creden5al to improve career 
opportuni5es. They can opt for a Post-Baccalaureate Career-Focused Badge or Cer5ficate 
(CERG). 
 
Scenario 7: Stackable Graduate-Level Career-Focused Microcreden/al 
Student 6 holds a bachelor’s degree and aspires to pursue a master’s degree focused on 
developing specific skills to enhance career opportuni5es. The ins5tu5on provides an 
interdisciplinary master’s degree op5on; therefore, the student could stack several creden5als 
(Post-Baccalaureate Badges or Cer5ficates) related to targeted career areas and fulfill the 30 
credit hours required for a master’s degree. 
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Appendix C: Stacking Op5ons for Creden5als 
 
Depending on the number of credit hours associated with a credential, students can combine 
multiple credentials (badges, certificates, etc.) to meet the credit hour requirements for a 
degree program. The examples below relate to non-applied science undergraduate degrees; 
applied science and master’s degrees would follow the same format. 
 
Stacking Op/on for Associate of Arts & Associate of Science 
  

Option 1 Option 2 Option 3 
Credential 1 15 15 30 
Credential 2 15 15 30 
Credential 3 15 30  

Credential 4 15   

Total Credits 60 60 60 
 
The example below provides an op5on for stacking four 15-credit microcreden5als toward an 
associate’s degree in data analy5cs. 
 

Cer.ficate 1: Data Analy.cs Founda.ons (15 credits) Cer.ficate 3: Data Analysis Techniques (15 credits) 
Cer.ficate 2: Programming for Data Analy.cs (15 credits)
  

Cer.ficate 4: Data Analy.cs Applica.ons (15 
credits) 

 
Stacking Op/on for Bachelor of Arts, Bachelor of Science, etc. 
  

Option 1 Option 2 Option 3 Option 4 
Credential 1 15 15 15 30 
Credential 2 15 15 15 30 
Credential 3 15 15 30 30 
Credential 4 15 15 30 30 
Credential 5 15 30 30  

Credential 6 15 30   

Credential 7 15    

Credential 8 15    

Total Credits 120 120 120 120 
 
The example below adds 60 more credit hours to the above example to illustrate an op5on for a 
bachelor’s degree in data analy5cs. 
 

Cer.ficate 5: Advanced Data Analysis & Modeling (15 
credits) 
 

Cer.ficate 7: Research Applica.ons for Data Analy.cs 
(15 credits) 
 

Cer.ficate 6: Data Science Disciplinary Specializa.on 
(15 credits) 

Cer.ficate 8: Cybersecurity and Data Protec.on (15 
credits) 
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Appendix D: Ins5tu5onal Development Framework 
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Identifying 
Levels of 

Achievement

Mapping 
Competencies 

to Content

Identifying 
Credential 

Clusters

Aligning 
Instruction and 
Competencies

Implementation

Delivery 
Method

Class meeting 
times

Semester 
Length

Evaluation

Effectiveness of 
design

Assessment of 
Student 

Learning Report

Refresh review 
cycle
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Appendix E: USG Policies and Procedures for Considera5on 
 
Board of Regents Policies 
3.3.6 Academic Credit Earned Through Extra-Ins/tu/onal and Prior Learning 

3.3.6.1 Course Credit Earned from Military Experience 
3.3.6.2 Course Credits for Standardized Examina5ons 

3.6.1 Crea/on of Academic Programs 
4.2.1 Admission Requirements for Programs Leading to an Associate or Baccalaureate Degree 

4.2.1.1 Freshman Requirements  
4.2.1.2 Interna5onal Freshman Requirements 
4.2.1.3 Excep5ons to Freshman Requirements 
4.2.1.5 Transfer Requirements  
4.2.1.6 Interna5onal Transfer Requirements  
4.2.1.7 Excep5ons to Transfer Requirements  
4.2.1.8 Non-Tradi5onal Requirements  
4.2.1.9 Persons Aged 62 or Over 

4.2.2 Admission Requirements for Undergraduate Programs Not Leading to the Baccalaureate 
Degree 

4.2.2.1 Admission to Career Programs 
4.2.2.2 Admission of Non-Degree Students 
4.2.2.3 Admission of Postbaccalaureate Students 

4.2.3 Addi/onal Admission Policies 
4.2.3.1 Ins5tu5on Admission Requirements 
 

Academic and Student Affairs Handbook Policies and Procedures 
2.3.1 Degrees, Majors, and Cer/ficates 

2.3.1.2 Cer5ficates 
2.3.8 Minor Programs of Study 
2.4.10 Transfer Rules 
2.16 Academic Credit for Extra-Ins/tu/onal and Prior Learning 

2.16.1 Course Credit for Military Experience 
2.16.2 Course Credit for Standardized Examina5ons 

3.1.1 Admission Requirements for Programs Leading to an Associate or Baccalaureate Degree 
3.1.1.5 Transfer Requirements 
3.1.1.6 Interna5onal Transfer Requirements 
3.1.1.7 Excep5ons to Transfer Requirements 

3.1.2 Admission Requirements for Undergraduate Programs Not Leading to the Baccalaureate 
Degree 

3.1.2.1 Admission to Career Programs 
3.1.2.2 Admission of Non-Degree Students 
3.1.2.3 Admission of Postbaccalaureate Students 

 

https://www.usg.edu/policymanual/section3/C338/#p3.3.6_academic_credit_earned_through_extra_institutional_and_prior_learning
https://www.usg.edu/policymanual/section3/C341/#p3.6.1_creation_of_academic_programs
https://www.usg.edu/policymanual/section4/C328/#p4.2.1_admission_requirements_for_programs_leading_to_an_associate_or_baccal
https://www.usg.edu/policymanual/section4/C328/#p4.2.2_admission_requirements_for_undergraduate_programs_not_leading_to_the_
https://www.usg.edu/policymanual/section4/C328/#p4.2.2_admission_requirements_for_undergraduate_programs_not_leading_to_the_
https://www.usg.edu/policymanual/section4/C328/#p4.2.3_additional_admission_policies
https://www.usg.edu/academic_affairs_handbook/section2/C731#p2-3-1_Degrees_Majors_and_Certificates
https://www.usg.edu/academic_affairs_handbook/section2/C731#p2-3-8-Minor_Programs_of_Study
https://www.usg.edu/academic_affairs_handbook/section2/C738#p2-4-10_Transfer-Rules
https://www.usg.edu/academic_affairs_handbook/section2/C781
https://www.usg.edu/academic_affairs_handbook/section3/C659/#p3.1.1_admission_requirements_for_programs_leading_to_an_associate_or_baccal
https://www.usg.edu/academic_affairs_handbook/section3/C659/#p3.1.2_admission_requirements_for_undergraduate_programs_not_leading_to_the
https://www.usg.edu/academic_affairs_handbook/section3/C659/#p3.1.2_admission_requirements_for_undergraduate_programs_not_leading_to_the
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NEW TRACKS FOR RACS: CAGS, CATS, AND CALS 
 

CAO Advisory Groups (CAGs) 
No in-person meetings; virtual meetings as needed 

Arts, Humanities, & Ethics STEM Social Sciences Nursing & Health 
Professions 

USG 
Collaboratives 

USG Student Success 

• Communication 
• Foreign Language 
• Arts & Sciences 
• Humanities 
• Philosophy & Religion 
• Fine & Applied Arts 
• English 

• Environmental Science 
• Computing Disciplines 
• Engineering Pathways 
• Biological Sciences 
• Mathematical Subjects 
• Data Science 
• Physics & Astronomy 
• Chemistry 
• Geological Sciences 

• Family & Consumer 
Science 

• Geography 
• Psychology 
• Criminal Justice 
• History 
• Political Science 
• Sociology 
• Anthropology 
• Social Work 

• Public Health 
• Kinesiology 
• Health 

Informatics 
• Nursing 

• Georgia Film 
Academy 

• Financial 
Technology 

• International 
Education 

• USG Goes 
Global 

• Digital 
Instruction 

• Distance Education 
• Honors Programs 
• Testing 

Professionals 
• USG Libraries 
• Public Libraries 

 
 

CAO Advisory Teams (CATs) 
Meet once a year in person (if needed); additional meetings virtual 

• Arts, Humanities, & Ethics Advisory Council 
• STEM Advisory Council 
• Social Sciences Advisory Council 
• Education Professions Advisory Council 
• Business Professions Advisory Council 
• Nursing & Health Professions Advisory Council 
• USG Collaboratives Advisory Council 
• USG Student Success Advisory Council 
• Academic Advising Advisory Council 
• Effectiveness & Accreditation Advisory Council 
• Research Advisory Council 
• Institutional Research & Planning Advisory Council 
• Learning Support Advisory Council 
• Teaching & Learning Advisory Council 

• Student Financial Aid Advisory Council 
• Student Accounts Advisory Council 
• Registrars & Admissions Directors 

Advisory Council 
• Adult Learning, Military Outreach, & 

Continuing Education Advisory Council 

• Dean of Students Advisory Council 
• Student Conduct Officers Advisory Council 
• Housing & Residential Life Advisory Council 
• Counseling Services Advisory Council 
• Health Services Advisory Council 
• Career Services Advisory Council 
• Accessibility & Disability Advisory Council 
• Student Life Advisory Council 
• Title IX Advisory Council 

 
 

CAO Advisory Leaders (CALs) 
Meet twice a year in person (if needed); additional meetings virtual 

• CALAA (CAL for Academic Affairs) 
• CALEM (CAL for Enrollment Management) 
• CALSA (CAL for Student Affairs) 

• USG Faculty Council 
• USG General Education Council 
• Student Advisory Council 

* Any omission of existing groups is unintentional. If you have questions about a particular group, please reach out to AVC Melanie Largin (melanie.largin@usg.edu). 



What’s up with the :
NATIONAL SCIENCE FOUNDATION (NSF)

NATIONAL ENDOWMENT FOR HUMANITIES 
(NEH)

DEPARTMENT OF EDUCATION (DOE)



NSF will no longer fund:

Projects that have limited impact or rely on DEI 

frameworks or advocacy that do not effectuate NSF 

priorities. 

NSF will not fund proposals that give preference some 

groups at the expense of others or exclude 

individuals/groups based on protected characteristics.

National Science Foundation 



Under Compliance with Executive Orders, NEH requires that applicants / 
recipients certify that they do not operate any programs promoting “diversity, 

equity, and inclusion” that violate any applicable federal anti-discrimination 
laws.

NEH states that recipients must not use federal funds to promote gender 
ideology; discriminatory equity ideology; DEI or diversity, equity, inclusion and 

accessibility (DEIA) initiatives or activities; or environmental justice initiatives or 
activities

National Endowment for the Humanities



The DOE will not fund proposals that align with the prior Administration’s 

priorities and policy preferences and conflict with those of the current

Administration, such programs violate the letter or purpose of Federal civil 

rights law; conflict with the Department’s policy of prioritizing merit, fairness, 

and excellence in education; undermine the well-being of the students these 

programs are intended to help; or constitute an inappropriate use of federal 

funds. 

Such programs and activities conflict with the Department’s policy of 

prioritizing merit, fairness, and excellence

in education

Department of Education 



Is there any guidance on what can be said and 

what they are willing to fund?



NSF will award funding based on principles of merit, competition, 

equal opportunity, and excellence are the bedrock of the NSF 
mission. NSF investments unleash groundbreaking discoveries, 

translational solutions and expand participation in STEM. These 
efforts strengthen our domestic workforce to fuel economic 
prosperity, national security, and global S&E competitiveness. Efforts 

that specifically target protected groups are permissible only if they 
are intrinsic to the research question or mandated by law, and they 

must align with the agency’s priorities.

National Science Foundation 



NEH says it is ensuring that “all future awards will, among other 
things, be merit-based, awarded to projects that do not 

promote extreme ideologies based upon race or gender, and 

that help to instill an understanding of American founding 

principles and ideals. NEH supports research projects that 

advance humanistic learning, preservation projects that ensure 
access to significant humanities resources, education projects 

that strengthen teaching in the humanities, and public 

programing that conveys the best of the humanities to all 

Americans.

National Endowment for the Humanites



The Department of Education, posted four priorities to guide the 

Department’s grantmaking:  
• Evidence-Based Literacy promotes literacy instruction based on proven 

methods based in the science of reading to bolster student 
performance;

• Expanding Education Choice expands access to education choice 

across all applicable discretionary grant competitions;
• Returning Education to the States enables the Department to prioritize 

state applicants in competitions where they qualify as eligible entities or 
can endorse other types of entities; and

• Advancing Artificial Intelligence (AI) in Education encourages the use 

of AI technologies to enhance classroom efficiency, reduce 
administrative burdens, and improve teacher training and evaluation.  

Department of Education 

http://t1.info.ed.gov/r/?id=h274a210,2391009,2390394


The grant reflects the prior Administration’s priorities and policy preferences 

and conflict with those of the current Administration, in that the programs: 

violate the letter or purpose of Federal civil rights law; conflict with the 

Department’s policy of prioritizing merit, fairness, and excellence in education; 

undermine the well-being of the students these programs are intended to help; or 

constitute an inappropriate use of federal funds. The grant is therefore 

inconsistent with, and no longer effectuates, the best interest of the Federal 

Government and will not be continued.



The Multicultural Resource Center (MRC) will coordinate campus-wide 

cultural events and programs that celebrate the diversity of our community 

while educating the campus community on issues of identity, diversity, 

inclusion, and social justice. The MRC programs and events would 

complement and enrich the academic experience, promote identity 

exploration, and enhance the leadership skills of historically 

underrepresented and marginalized students,”



The Multicultural Resource Center (MRC) will coordinate campus-wide 

cultural events and programs that celebrate the diversity of our community 

while educating the campus community on issues of identity, diversity, 

inclusion, and social justice. The MRC programs and events would 

complement and enrich the academic experience, promote identity 

exploration, and enhance the leadership skills of historically 

underrepresented and marginalized students,”



The Academic and Leadership Development Center will sponsor 

programs and events that cultivate student leadership, 

strengthen literacy and communication skills, and reinforce 

academic readiness. By offering opportunities for applied 

learning and campus engagement, the center will help students 

develop the confidence and competencies needed to achieve 

academic and career goals.



The Student Engagement and Leadership Center will offer 

campus-wide programs and events that strengthen student 

engagement, build leadership skills, and enrich the 

academic experience. These opportunities will promote 

student belonging, reinforce literacy and communication 

skills, and provide pathways for all students to grow as 

leaders and contributors to the campus community.”
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